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Abstract 
In this study, it will be assessed how integrated and united is the content and tendency of Architecture and Urban and Regional 
Planning educational process in terms of values, aims and processes. In this sense, in order to guide the training process, the 
influence of this unity level on education will be analyzed comparing both disciplines in the context of main similarities and 
differences, integration and disintegration. 
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1. Introduction 
“I have never let my schooling interfere with my education.” 
Mark Twain 
The century, which we live in, is the one in history in which “the knowledge is reproduced”. This is not only 
about the change and transformation process of knowledge, but also about the quality and information technology. 
This century with high level of competition, and which is more globalized and endowed with new locality terms 
necessarily becomes efficient in all areas.  
The multidimensional global crises experienced so far have been shaking vocational areas in our country as well 
as urban and cultural life at their core. Vocational training and the corruption in its practice have also influenced 
urban and architectural culture and weakened its ties with the society. In Anatolia with urban, cultural, natural, 
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historical and architectural heritage of thousands of years, and with a significant culture, the vocational sector has 
lost its importance day by day.    
It has become compulsory to keep up with these changes and transformations, to renew, to change shell or 
transform in terms of educational processes. Architecture and urban planning disciplines which aim at forming life 
and involving all vital activities, is defined as “an expression of the culture” since it aims at meeting people’s spatial 
needs and making life meaningful as an art and profession, but which is confined to social, economic and 
technological factors, always have to renew themselves against these changing environmental conditions. These 
vocational areas should consider everything about human and environment as a whole in terms of space and they 
should not content themselves with design and structural processes and facts only. The development of 
communication and information technology, increase in global and international relations require these vocational 
disciplines cross borders, and lead to certain changes in demand for service in terms of practice. In this way, the new 
agenda has emerged both in defining practice or service and for educational problems and integration.  
These also reflect directly on architecture and planning education system. In the educational process, these 
reflections also include; techniques, approaches (concept based work etc.), differentiation of trainer and student 
profiles, able to or unable to follow sociological, technologic and environmental changes. 
2. Unity of disciplines 
Architectural and Urban and Regional Planning areas of expertise and professions embody the combination of 
science, art and philosophy and also togetherness of ethical-aesthetical-technical and technological perspectives. In 
the history of Architecture and Urban and Regional Planning, this unity has influenced the education in both 
disciplinary theoretically and practically. During training, it is important to create this unity while providing quality 
of life and place. Educational unity approaches spatial relations from individual place to urban place; and it also 
requires the integrity of social-spatial structure. Thus, it will be possible to introduce plans and designs capable of 
integrating to the society and the city lived in, not alienated from them. As a result of this unity, it will be possible to 
have such gains as a common working culture, inter-scale match, socio-spatial structural integrity and sustainability.  
Architecture is considered as a multidisciplinary area of study involving important components such as 
humanities, social and physical sciences, technology and creative arts. Urban and Regional Planning is both 
multidisciplinary and heads for unity/integration in scales. Therefore, Architecture and planning training involves 
courses for synthesizing different areas of knowledge such as social sciences, quantitative techniques, engineering, 
design and technology in order to embody this versatility. 
With those courses, it is aimed to achieve (URL1):  
• Life quality with dignity for all people living in settlement areas,  
• Technical implementations which respect social, cultural and aesthetical requirements  
• Sustainable development of constructed environment in a balanced way ecologically, 
• Architecture work that everybody considers and cares as his own property and responsibility. 
In this sense, architecture and planning education aims at a student profile capable of creative thinking and 
observation, problem description, and synthesis-analysis using data from different disciplines. In line with the 
Bologna process, involving students’ interest areas in the educational process and relating them to it to direct them 
to complementary areas, out of courses, has been an educational policy recently.  
When the development of architecture and urban planning education is evaluated in history, it is seen that the 
change in traditional structure of architecture vocation started in 1831 with the abolishment of the Guild of Sultan’s 
Architects (Hassa Mimarları Ocağı). In 1884, the School of Fine Arts (Mekteb-i Sanayi-i Nefise-i Şahane) including 
a department of architecture was established based on the model of Ecole-des Beuts Arts in Paris (Baydar, 2012, 
12). Besides, architecture training started as construction and architecture education in the scope of Istanbul 
Technical University (ITU).  
Urban and Regional Planning training started at Middle East Technical University (METU) established in 1961 
in Ankara. There are 72 architecture departments and 19 urban and regional planning departments all around Turkey 
in 2012-2013 academic years. In spite of all these developments and quantitative increase in the number of 
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departments, it cannot be claimed that there are no strong and permanent steps taken for the relationship and 
integration between the two disciplines and with other disciplines. 
When these departments have been analyzed in terms of educational process, there is no unity among them 
except for course programs, main design and drawing courses for studies and projects. Yet, in spite of spatial 
sustainability and integrity, partial spatial analysis and different, disconnected treatment of space sciences also 
influence spatial practices negatively as well as educational process. 
3. Matter of (dis)integration 
The functions and services that should be carried by Architects and Urban Regional Planners actually define the 
knowledge and skills required for this profession. The changes in needs and renewals in demanded services have 
caused traditional services to change significantly (Gutman, 1988), and also has led to emergence of new areas of 
expertise and decrease in inspection/control over the “whole”.  
In this way, it becomes more important for vocational areas to adapt to new conditions, and for professionals to 
“be at the right point” in terms of design and implementation process. To achieve this, it is a must to realize such 
important aims as teaching learning in both disciplines, doing research, gaining critical/creative thinking skills, 
improving competence for problem solving.  
Feigenberg (1991; 270), with his quotations from Piaget, defines two purposes of education as follows: “The 
main purpose of education is to produce individuals who are not only capable of reproducing what previous 
generations did but also of making new things…The second purpose of education is to form critical and justifying 
minds that do not accept everything presented to them.” 
According to Yürekli and Yürekli (1995), reaching knowledge/information, contrary to popular belief, is not 
about showing how to have an access to stored/archived knowledge. It is about making the student reach to the 
“new” information, in other words, making him/her achieve creativity that is capable of “producing new 
information/knowledge”.  
Architecture and Urban and Regional Planning is a problem solving oriented activity which is inherently carried 
out with innovative/entrepreneurial, heuristic and experimental, empathy/emotional fellowship. In fact, they often 
have to deal with lots of difficult problems, which are about many groups, and of which solutions can be found in 
various disciplines with fuzzy borders. So, these similar vocational competences in this wide and multidisciplinary 
range are described in dichotomies such as trainee-specialist, abstract-fact, artistic-scientific, analytical-synthetic, 
individual-collective, product-process. (Foque, 2009,12) 
In general, the main intersection points to integrate these two disciplines are: Studio Approaches and 
Experiences; togetherness of Theoretical and Applied Courses; Organization of the process of Knowledge 
Production, Knowledge Acquisition and Learning; (Numeric) Use of Computer Technologies; Unity of all 
disciplines; giving importance to Sustainability and Ecological Approaches; extending not only Formal Approaches 
but also Informal ones etc.  
The important criteria, which can provide unity and integration in both disciplines, are as follows: 
• Specializing in educational process at undergraduate and graduate levels,  
• Flexibility in education, common education programs, improving exchange programs (double major, 
Erasmus, Farabi etc.) 
• Integrating theoretical education with practice  
• Introduction and Implementations for achieving artistic awareness  
• Using computer based simulation programs provided by technological advancements (visual 
presentations, technical analyses, environmental analyses etc.) 
• Protection, Documentation and Raising Awareness for protection of Cultural Heritage, taking lessons 
from the traditional as a source of knowledge acquisition  
• Making holistic policies among spatial levels and scales  
• Giving particular importance to current issues such as Globalization, Sustainable Development, 
Ecologic Approaches, and Energy-efficient Architectural Design etc.  
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• Developing approaches oriented to Urban-Architectural-Cultural identity 
4. A suggestion for a new approach and the concluding remarks 
Every element in an urban setting has a meaning insofar as it relates to human activities. A complex process of 
organization connects the different nodes of the urban web. Connections enable one to get easily to any point, 
preferably by many different paths; what the neighborhood looks like to airplane passengers is largely irrelevant. 
According to Alberti “… If (as the philosophers maintain) the city is like a large house and the house is in turn 
like some small city, cannot the various parts (rooms) of the house – atria, dining rooms, porticoes, and so on – be 
considered miniature buildings? (And likewise, cannot the parts which comprise the city – public buildings, streets, 
intersections, dwellings, and so on -- be considered enormous rooms?” (Alberti, 1989).  Accordingly to this 
metaphor, a house is a small city, and a small city is a house. This means that one could understand the design of a 
city through the design of its constituent parts and vice versa. Is compared to here as, architecture and urban 
planning (and design) are intertwined and inseparable and this is also true in terms of educational processes. 
The unity in the technical process, course programs, their curriculum/content match, transitions between scales 
and integration, unity between disciplines, (all other areas) can be analyzed. To achieve or build such a good 
substructure, certain common grounds should be set in terms of curse programs, design culture, studio, academic 
unity (based on trainer and student). However, one of the most important components providing this unity is to have 
the presence of different philosophical backgrounds, attitudes open to discussion, in other words, to have the 
necessary “mental unity foundation”. Instead of a hierarchical order and relationship, there should be a modern and 
universal “mental foundation” which improves collective thinking, responsibility taking, obeying professional and 
ethical rules, production of ideas and knowledge, discussion culture, being up to date in terms of art, aesthetics, and 
philosophy. 
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